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Abstract

Challenges of modern economy are forcing the developed countries to seek comparative advantages mainly in their human resources – in the trained, educated, flexible and self-confident workforce. We are inspired by the fact, that most of desired entrepreneurial characteristics (e. g. responsibility, persistence, working enthusiasm, motivation, communication skills) can be developed and improved by experience, practice and learning, especially within educational system. Research into implementing different educational methods in entrepreneurial education showed that the impact of learning methods on entrepreneurial characteristics and behavior is significant. Educational system can successfully contribute to the development of entrepreneurial characteristics under the following conditions: (1) students play an active role in learning process, “learning by doing”, (2) lectures and training process take place in authentic environment and (3) analytical problem solving activities are provided, instead of given structured perceptions. This paper discusses the the following hypotheses:

1. Entrepreneurial education should involve the implementation of modern, active learning methods.
2. Active teaching (learning) methods contribute to the development of entrepreneurial characteristics.

Implementation of modern teaching methods is a long-term process, which should be carried out in stages. It includes a significant change in staindpoints of teachers and total reconstruction of relations among teachers and their students. The main aim of this study is to highlight some directions which can be helpful in a successful implementation of modern teaching methods.
Introduction


The developed countries, including Slovenia, will seek comparative advantages mainly in their human resources – in the trained, educated, flexible and self-confident workforce. Human resource investment is the most crucial and basic investment, which enables further successful economic and social growth and development (Burton-Jones, 1999). 


Lifetime learning, continuous training and systematic development of entrepreneurial and managerial characteristics are becoming a basic need for any developed as well as developing country. 
This paper has the following three objectives (1) it focuses on the influence that educational system can have on development of entrepreneurial characteristics; (2) it highlights the importance of implementing active learning methods in (entrepreneurial) education; and (3) it offers some directions, which can be helpful in successful implementing modern teaching methods.

Why to develop entrepreneurial characteristics?


Challenges of modern economy are forcing the developed countries to seek comparative advantages mainly in their human resources – in the trained, educated, flexible and self-confident workforce. In the information age, markets are global, technology is electronic, environment is uncertain. Considering constant changes, firms seek the workforce possessing these characteristics. Enterprises are focused on customers and employees rather than on profit, leadership is democratic and involves empowerment, people work in teams, relations among them are cooperative (Dimovski, Penger, 2001, p. 29 and 2002, p. 55). The importance of partnerships is rising, as well as the need for taking quick reactions on information from different sources. Changes we are facing nowadays require different working skills, such as: interaction, negotiation and communication skills, team-work orientation, creativity, and innovativeness; people need entrepreneurial characteristics to be successful, regardless of becoming an entrepreneur or choosing any other career.

How to develop entrepreneurial characteristics? 


Entrepreneurial characteristics mentioned above can be developed in all areas of human acting: in family, environment, society, school. The socialization process usually starts within family, when child is learning the society culture step by step. Parents can contribute a lot in developing entrepreneurial characteristics (Vahčič in Možina et. al, 1994), as they act as a model (i. e. style of living, working etc.). Society (i. e. the mixture of individuals, historical background, political and economical system, values, beliefs etc.) also plays a significant role in developing entrepreneurial characteristics. Social life – people’s feelings, decisions, thinking, acting and mutual interactions – are results of relations among social forces and personal characteristics (Sisan, 2000, p. 23). McClelland developed his model by analyzing patterns of growth of different societies. He found out, that societies, which encourage people’s spirit of independence, develop individuals with high need to achieve, which is one of the most typical entrepreneurial characteristics (Birley, 1998). 

Figure 1: McClelland’s scheme of developing entrepreneurial behavior 
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Source: Kilby in Livesay, ed., 1995, p. 235.


McClelland connected the motive of child’s N Ach with upbringing, based on distinguished standards, mother’s warmth, high self-confidence and weak father’s domination (Kilby in Livesay, ed., 1995, p. 235-236). It is obvious, that we can influence child behavior; we reward obedience and punish disobedience. Children are often obedient to please their parents or not to be punished. In this situation we talk about external motivation. This kind of upbringing is based on “authority influence” and “win – lose” principle, fostering dependence on authority, and consequently decreasing self-confidence, which is connected with disability to think and work in interest of your own. In these circumstances that are typical for industrial age and traditional way of educating and bringing-up entrepreneurial characteristics cannot be developed. 


On the other hand, child obedience is connected with “responsibility and cooperation” which is internally motivated. A child expects positive reward for right behavior or decision. They are personally responsible for chosen behavior and actions (internal locus of control). Characteristics of obedient children vs. responsible children are shown in Table 1. 

We can see, that characteristics of responsible children, students or adults coincide with characteristics and behavior of successful entrepreneurs. Parents’, teachers’ and other people’s behavior and relations, significantly influence development of obedient personality or responsible personality, possessing entrepreneurial characteristics (i. e. secondary socialization).
It is obvious, that some of entrepreneurial characteristics are inborn (e. g. energy or intelligence), others can be (Glas, 2000) partly developed (e. g. health, emotional stability, inspiration capability, innovativity, creativity and personal values). Pedagogic circles round the world are using different tools and methods to develop creativity. We are inspired by the fact, that most of desired entrepreneurial characteristics (e. g. responsibility, persistence, working enthusiasm, motivation, communication skills etc.) can be developed and improved by experience, practice and learning, especially within educational system.

Table 1: Characteristics of Obedient Children, 
Students and Adults vs. Responsible Children, Students and Adults
	Obedient children, students, adults
	Responsible children, students, adults

	· Motivated by external influences; 

· Wait for and obey given directions; 

· Self-confidence is conditioned externally (they are good, when others treat them as good); 

· They don’t understand the connection between their behavior and consequences;

· Find it hard to predicts the results; 

· Find it hard to make decisions; 

· Weak character, depending a lot on parents, teachers or any other authority; 

· Act considering external values (possessed by authority, not their own values); 

· Do not trust their own feelings; 

· Do not act in their own interest;

· Find it hard to express their needs; 

· They are handicapped in negotiation skills;

· Oriented to: »You win-I lose« principle;

· Take wrong or bad decisions, just to be accepted, or not to be punished or left. 
	· Motivated by internal influences;

· Openly choose between options and make decisions easily;

· They act on their own, even in absence of authority;

· Self-confidence is internally conditioned even without praise or authority’s approval; 

· They understand the connection between their behavior and consequences; 

· They think about results and can predict them; 

· Strong character, low dependence on parents, teachers or any other authority; 

· Act considering internal values (their own values); 

· They trust their own feelings; 

· They are capable to act in their own interests, without affecting other people (assertiveness);

· Openly, but assertively express their needs; 

· They possess negotiation skills and cooperate with others;

· Oriented to: »win-win« principle;

· They are committed to the task or project they are working on expecting a reward or good result;

· They are experts in reducing inner conflict, as well as in communication with others.  


Source: Bluestein, 1997, p. 34-35.

Educational system and development of entrepreneurial characteristics


Many researchers (Gray, 1998; Russell, 1994; Johnson in Petrin, Antončič, 1995; McClelland in Kilby, Livesay, 1995; Vahčič in Možina et al., 1994) found out, that education can play a significant role in systematic development of entrepreneurial knowledge and skills as well as in developing entrepreneurial characteristics (Morrison, 1998; Gibb, 1994). Consequently, the development of entrepreneurial characteristics is everywhere accepted as one of the basic goals of entrepreneurial education (Hytti, 2002). 

Teachers and professors have a great opportunity to help students in creating and developing entrepreneurial characteristics and behavior. Using different teaching methods, especially active ones, they can very successfully contribute to developing desired skills (e. g. communicating, negotiating, thinking, decision-making, problem-solving, working in team), as well as in developing personal characteristics (e. g. strong personality, responsibility, persistence, working enthusiasm, self-confidence, assertiveness). Teacher’s behavior, beliefs and relationship which fosters obedience or responsibility and entrepreneurial behavior are shown in Table 2. We can conclude that educational system can more or less successfully contribute to the development of entrepreneurial characteristics. 
Table 2: Teachers’ Behavior, Beliefs and Relationship Which Fosters 

Obedience or Responsibility and Entrepreneurial Behavior
	Obedience 
	Responsibility and entrepreneurial behavior

	· Express criticism, give orders and command;

· Inconsistent, using different measurements; 

· Result-oriented;

· Student decision-making and choosing between opportunities is limited;

· Decisions are made by teachers,” They know the best answers”;

· Consequences are expressed as threats;

· Disobedience is punished;

· Teachers’ needs are more important then students needs; 

· They feel uncomfortable, if students express initiative; creativity or independence; consequently they try to reduce it;

· They act in a protective way, they do not let students learn from mistakes;

· They take all the responsibility for students acting and behavior, as well as for consequences.
	· Positive attitude to students; 

· Consistent, acting as a good model (guru); 

· Process-oriented;

· Measurements are equal for all; 

· Offered opportunities and students’ decisions are connected with consequences (they trust in their students);

· Express requests, as well as orders; 

· Know, that students are motivated by their own needs;

· Do not take decisions instead of students; they offer information and guidelines to students to help them decide;

· Encourage independence, initiative and creativity; they are acting as coaches (monitoring results and giving feedback);

· Consequences are expressed in a positive way, rewards are not rare;

· Students’ needs are more important then teachers’ needs;

· They let students learn from mistakes (if they are not to destructive);

· They delegate responsibility to students. 


Source: Bluestein, 1997, p. 36-37.

Characteristics of education in industrial and informatics age

Traditional educational model is based on traditional teaching methods according to which a teacher doesn’t make mistakes; they possess knowledge and know all the answers. They are the main actors of the learning process; students on the other hand, are passive. Entrepreneurial model requires interaction between theory and practice, interdisciplinary, flexibility and cooperation between teachers and students (i. e. students are “learning by doing”). 

n industrial age, traditional methods were successful, as they contribute to the development of educated, persistent and obedient people (working force). Informative age and its challenges need independent, responsible people, possessing entrepreneurial characteristics (Table 1). 

Educational system, especially entrepreneurial education, should be entrepreneurially oriented as well. It should respect the values, motives and relationships, typical of informative age (Luczkiw, 1996). It is sensible to develop entrepreneurial characteristics within education process. Characteristics of education in industrial and informative age are shown in Table 3.

Table 3: Characteristics of education in industrial and informative age

	
	Industrial age 
	Informative age 

	Characteristics of education,  discipline goals, controlling students
	-   Students are rarely allowed to make

    decisions;

-   Belief that students’ independence causes 

     the loss of teachers’ power and control;

· Mistakes are punished;

· Focus is on students’ personality;

· Negative orientation (e. g. focus on mistakes);

· Reward is connected with teachers’ approval;

· Rigid task delivering and rewarding;

· Comparative evaluation of students;

· Traditional teaching model. 
	· Students are allowed to make decisions and to take actions;

· Independence encourage the cooperative relationship among them;

· Consequences replace punishment;

· Focus is on students’ behavior;

· Positive orientation (rewards for success);

· Task and reward differentiation; 

· Evaluating is based on achievements of individuals;

· Entrepreneurial teaching model is implemented.


Vir: Bluestein, 1997, p. 26 – 27.

Traditional vs. active educational methods 

Teachers’ role includes choosing appropriate learning theme, as well as organization and realization of lectures. In realizing educational goals in cognitive and psychological field, they choose different learning methods, taking responsibility for results achieved by students.

There are several classifications of educational methods. On the bases of source of knowledge and communication and interaction between students and teachers, educational methods are divided in traditional – mostly passive and entrepreneurial – active ones. Traditional methods can be useful, when students have no knowledge of a certain field (they cannot build cognitive structures) or if the learning time is very limited.
Research of implementing different educational methods in entrepreneurial education showed that the impact of learning methods on the development of entrepreneurial characteristics and behavior is significant. Antonides (in Gray, 1998) has noticed strong connection between education and internal locus of control-orientation. The significant role of education in developing entrepreneurial characteristics was also noticed by Johnson (in Petra, Antončič, 1995, p. 86), especially when implementing modern teaching methods. 
Educational system can successfully contribute to the development of entrepreneurial characteristics, under the following conditions: (1) students play an active role in learning process, “learning by doing”; (2) lectures and training process take place in authentic environment; and (3) analytical problem solving activities are provided, instead of given structured perceptions. Researchers Gibb (1994) and Morrison (1998) also proved the hypothesis, that entrepreneurial education should involve the implementation of modern, active learning methods, as active learning methods contribute to the development of entrepreneurial characteristics.

In developing entrepreneurial characteristics, teachers should develop internal motivation of their students by replacing the traditional teaching model with the active model. The comparison between the traditional teaching model and the entrepreneurial model is shown in Table 4.

Table 4: The comparison between the traditional teaching model and the entrepreneurial model

	Traditional model 
	Entrepreneurial model 

	· Students are passive, they uncritically except facts;

· Teacher–oriented approach; 

· Teacher is the one, who possess knowledge;

· Teacher is active in learning process;

· Competition among students;

· Mostly individual learning;

· It is important to “know facts”, process of getting

    knowledge is not important;

· Programmed learning lessons; 

· Inflexible timetable; 

· Learning is based on theories and concepts, not

    related to authentic problems and pupils experiences;

· Partial, not useful, short-term knowledge;

· Mostly cognitive goals are reached;

· Impersonal relations;

· Failures are prohibited.


	   -     Students are active; 

· Student–oriented approach;

· Students learn from different sources;

· Cooperative learning, open communications;  

· Team working is crucial in learning;

· Teacher acts as coach and mentor; 

· Focus on the process of getting knowledge and quality of knowledge is important;

· Flexible learning-lessons;

· Learning in authentic environment;

· Transparent learning objectives; 

· Useful knowledge; 

· Cognitive and affective-motivate goals; 

· Personal relations;

· Multidisciplinary and interactive learning;

· Learning from mistakes, as well as the teacher.


Vir: Gibb, 1994, p. 24; Marentič Požarnik, 2000, p. 282-287; personal view and experiences.

Economical, cultural in political changes in the world, values and relationships of the informative age, as well as behavior of parents and teachers encouraging responsibility are totally incompatible with traditional educational models (Table 4). Teachers, who want to develop “a person for the future” should replace the traditional model with the entrepreneurial model.  


Entrepreneurship should become the leading subject in implementing modern teaching methods, as it is logically expected that entrepreneurial characteristics are obtained within this subject. Implementing modern teaching methods in all other school subjects could foster the development of entrepreneurial characteristics by active involvement of students and thus enabling to create the link between their IQ and EQ (Hansen, Olson, 1996, p. 674). Nowadays, researchers in economics, psychologists and other scientists (Drucker, Sternberg, Williams in Goleman, 1999, p. 193), pay great attention to personal characteristics and patterns of behavior which are linked to emotional intelligence. EQ can not be developed in a short time period; it has to be developed step by step from early childhood. McCormack (1884, p. 11) admits that the Harvard Business School imparts a lot of academic knowledge to its students, but it is not focused enough on “soft skills” (e. g. developing intuition, active listening and monitoring others, distance taking, sense of humor, loyalty). These characteristics, linked with EQ can be successfully developed within formal and informal educational system, especially when implementing active learning methods, thus enabling interaction and constant learning process. 

Considering the influence of learning methods on development of entrepreneurial characteristics, we should focus on themes and subjects, but even more on the process of getting knowledge, on the methodology of teaching (GEM experts in Glas, 2003). As it was proved several times that active learning methods contribute a lot to developing personal characteristics and EQ, we are going to highlight some directions which can be helpful in successful implementation of modern learning methods.
Directions for implementing active learning methods

There are no more dilemmas about questions like: (1) How to teach to enable children and adults to prosper in their lives (Goleman, 1999)?, (2) Why should traditional teaching methods should be replaced with active ones? 


However, there are some dilemmas about the question: “How to start”? Experiencing the implementation of active learning methods in practice met some obstacles, usually connected with teachers, who were not prepared or willing to change. 


By implementing entrepreneurial, process-oriented educational model, we move from teachers whole responsibility for success of educational process to shared responsibility (i. e. responsibility is spread among teachers and students). It is the model, which enables the development of personality as a whole (holistic approach).

Implementation of entrepreneurial, process-oriented teaching model is a long term process, as it is accompanied with large changes of attitudes (Bizjak, 2002, Žarkovič-Adlešič, 2002) and relations among teachers and students. It is a process, which needs time for preparing, realizing and experiencing new methods step by step.
Teachers and their capabilities (e. g. knowledge, experience, motivation as well as temperament, personal characteristics, willingness for change) significantly influence the success and quality of educational process. They act as managers of educational process, planning and structuring learning lessons, leading, coordinating, controlling and evaluating results. They manage explicit, implicit and tacit knowledge and capabilities of students.

Implementing modern learning methods, teachers should have in mind (Lesar, 2000) the following:

· The strategies and process of getting knowledge is as important as knowledge itself (themes);

· Learning is a cognitive, as well as an emotional process (power of positive feelings);

· Learning is a social process (interaction among people involved is crucial);

· Learning consists of accepting given structured perceptions - interpreting definitions and concepts, as well as of checking hypotheses, analytical problem solving activities and learning on the basis of experiences;

· Learning is not the same as teaching; the learning concept involves active and self initiative reconstructing of ideas;

· Learning is not only successive process, consisting of predicted and planned actions; many times it is unpredictable, consisting of simultaneously taken actions involving system thinking and intuition;

· Mistakes are a normal part of the learning process;

· Measurement of success is not only quantity but the quality of knowledge, which is strongly connected with the quality of learning process.

The desired result of entrepreneurially oriented learning process will be achieved by implementing active learning methods within all subjects and when new approach will be widely accepted (not only by teachers of entrepreneurship) involving all levels of education. The entire educational structure should change and take a holistic approach. The first step in implementing active learning methods is forming the “supportive network”- partnership, which consists of teachers, headmasters, parents, educational institutions, business units etc. All “partners” involved in this network support and supplement each other by encouraging, evaluating and giving positive feedback (this is a very important part of process). 


Before starting implementing active learning methods in class, it is very useful to get know each other well. It is important to create secure and cooperative working climate (Peklaj, 1998). Relaxing and supporting surrounding is obviously one of the basic stones in implementing student-centered learning approach. Feeling of high working discipline in class enables to create good relations among teacher and students, as well as among students.

In establishing cooperative and relaxing climate within class, training of team-work skills is helpful. Team work orientation enables students to know each other better, to multiply and enlarge initiative, creativity and other individual capabilities. Team usually produces better results in problem-solving, learning process is more effective. Within interactions and cooperation in team, students take the creative and active role in learning process (i. e. teacher on the other hand acts as a mentor giving the necessary support).

In the very beginning it is important to fix the rules and boundaries democratically, to avoid misunderstandings; student-centered approach using active learning methods is not a permissive way of getting knowledge, teachers and students have to respect the rules within boundaries. 

Parallel direction with implementation of active learning methods is motivation. Teachers should be motivated for changes their teaching style, students should be motivated to cooperate in implementing new learning process. Motivation occurs from the awareness that we are allowed to choose our behavior in a way that enables us to realize planned goals (or satisfy our needs). Motivation occurs when we find certain activity as useful; there should be the reason for taking an activity. Teachers should have in mind that students cooperate if there are positive consequences (good results, benefits or advantages) which enable them to satisfy their needs. Teachers should ask themselves: “What benefits for students will follow if they complete given task?” It is important to reward the task completed instead of obedience. Teacher’s approval or disapproval should not be a motivator, as it encourages obedience instead of responsible behavior (i. e. there is “cause-consequence” relationship between the chosen behavior and consequences that follow). Students should choose their behavior independently and at the same time take responsibility for consequences. Knowing individuals (e. g. their needs, appreciations, values), can help in motivating them. Teachers should motivate individually. Some of students work for good marks or for passing exams, others for having more spare time of because they simply like the subject they are studying. Consequences supported with awards foster students’ belief in their own capability positively influencing their life (i. e. Internal Locus of Control as one of the most common entrepreneurial characteristics). Intrinsic motivation leads to seek for challenges and behavior which support the realization of students’ needs (Luczkiw, 1996). Secure and unchained environment, respecting “win-win” principle enables realizing higher needs (e. g. to be accepted and committed, for learning, achievement, success and personal growth, needs to active contribution and controlling). Students develop and try to satisfy needs, typical of entrepreneurs and other successful people.

Motivation of students is strongly connected to availability to choose; if they make decisions, they are committed to them. They can choose about, for example:

· The time and success of undertaken activities;

· The environment where learning process is taking place (e. g. authentic environment);

· Social preferences (e. g. they can form teams upon their wish, they can work individually);

· Theme, projects, activities (e. g. within limitations given in the list of possibilities);

· The way of presentation.

Availability to choose helps to create positive relations between teacher and students, respecting “win-win” principle which supports cooperation, creativity, responsibility, decision-making skills and problem-solving skills. “Win-win” principle develops Internal Locus of Control, personal strength and independence, as well as positive behavior characteristics such as flexibility and negotiation capabilities.


Among the reasons which motivate teachers to take action in changing their teaching style we can list the following (Marentič-Požarnik, 2000): emotional reasons (e.g. “traditional teachers” are often frustrated and unsatisfied with their job; they feel the gap between their expectations and results achieved), intellectual reasons (e.g. seminars, literature etc. encourage to change stable way and stile of teaching), professional reasons (e.g. changes are expected from authorities), ideology reasons (e.g. teachers believe in their students, they are committed to their job and want to give students more) and finally natural reasons (e.g. the need for constant learning, personal growth, improvement and the need for change is already in human nature).

In spite of the facts listed above, there are many teachers who are not willing to change. The roots of the traditional style of teaching are too deep and strong. These teachers have a very negative attitude towards implementing active learning methods and student-centered (entrepreneurial) style of teaching. Subconsciously they want to be right. Acceptance of new principles would neglect their recent work and approach (e.g. they think it would look as admitting that they were not teaching in the right way in past). Many of them are afraid of losing dominant position and control upon students. Those whose subjects are externally evaluated (e.g. state exams) at the end of school year are afraid of achieving worse results as a consequence of time shortage. Others are not prepared (i.e. trained and educated) for implementing a student-centered approach. 


The solution could be a combination - taking the best from the traditional model and step by step implementing positive changes from the entrepreneurial model. Continuous educating and training of teachers at all educational levels is one of the most important dimensions in implementing the new teaching model. 

Another step in implementing a student-centered approach involving active learning methods is a good preparation, organization and planning of every single lecture. Preparation includes: Themes and educational goals planning, anticipating learning means and resources (e.g. equipment needed), choosing the most suitable learning methods and detailed structuring of the lesson including description of teacher and student activities.


Implementing active learning methods requires the commitment to “win-win” principle. The principle is stongly connected with student-centered approach, respecting students and their need. It is not a permissive approach; students do not cooperate to get teachers’ approval, they cooperate because of intrinsic motivation, which leads to students’ full responsibility (e.g. their decisions and acting are connected with consequences). Win-win principle develops negotiating and making-compromises skills, cooperation and respect, assertiveness. It creates the basis for cooperative learning.


There are many positive and some negative consequences of implementing “win-win principle” (Bluestein, 1997; Covey, 1994). They are shown in Table 5.

Table 5: Positive and negative consequences of implementing the “win-win principle”

	Positive consequences:
	Negative consequences:

	· Teacher is “in the same boat”; all participants in educating process respect the same rules;

· Equality and justice; there are no fights for getting a power resulting in tensions and rebellions;

· Learning is an assertive, interactive process (i.e. two-way);

· It reduces students’ reliance upon teacher; students realize that actions they take have consequences;

· It enables personal choice, considering common goals and successes;

· It is a process-oriented approach; students are “learning by doing”, by experiencing;

· Teachers directives are positive, optimistic, oriented to results; teachers think about goals when structuring learning lesson;

· The results of learning process are long-lasting, they do not need to be tested and supervised continuously;

· It develops entrepreneurial skills for negotiating and making compromises, making decisions, cooperation and team-work orientation, responsible behavior, capability of controlling oneself and others;

· It develops entrepreneurial characteristics: self-confidence, responsibility, emotional stability.


	· It takes time to develop this principle, as well to teach according this principle;

· The authoritative relations reconstructing is a long-term process;

· Win-win principle requires consistency (e.g. teacher is a model);

· Teachers should poses many different teaching skills (based on experiencing or training, educating);

· Environment (i.e. parents, head-masters, other teachers) do not support the “win-win” principle.




Source: Bluestein, 1997; Covey, 1994.


In spite of some disadvantages of the “win-win” principle, it is a principle of future. It can be used effectively by parents when bringing up children and by teachers, especially when supported by implementation of active learning methods. 

The concluding step in active-learning methods implementation is realization and consequently evaluation (evaluating is student-centered as well), supported by continuous usage of reflection. Continuous monitoring of the quality of the learning process (e.g. by reflection, supervision, inquiring students, knowledge-testing before and after learning process and monitoring further achievements of students) enables the basis for taking actions (i.e. improvements). Using reflection, students and teachers analyze the process of learning; they tell each other about inconveniences, consider further improvements of the learning process, they openly express their feelings. The reflection process consists of the mapping of findings, analyzing them and considering about possible improvements. The goals of reflection are: (1) better understanding of each others’ feelings and behavior, (2) finding mistakes, misunderstandings and obstacles to efficient learning and consequently finding the solutions, (3) developing the feeling of independence and at the same time taking responsibility in the learning process. The goals can be achieved only under conditions that enable cooperative learning (e.g. secure environment, good working climate and mutual trust).

Conclusion 


Discussion about the sense of implementing active learning methods into educational process can be concluded with the fact that educational organization should prepare young persons to act in a changeable, unpredictable environment. Possessing expert knowledge is not enough; an individual should be able to work in a team, sharing their tacit and explicit knowledge with others, thus enabling to create the basis for learning organization. 

In educational process, the traditional teaching methods should be replaced with active ones aimed at developing entrepreneurial characteristics and behavior of population in general and thus enabling everyone to build entrepreneurial or any other successful career. 

Therefore, it is important to create new knowledge of enterprise education and facilitate transnational academic and pedagogic discussion and cooperation among theorists and practitioners in this field. 
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